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Section 1. Program Description
1.1.1 History and Mission

Drury University was founded as Drury College in 1873—modeled on New England's church-related
liberal-arts colleges. From its start the School welcomed women as well as Native Americans from the
neighboring “Indian Terriitories.” The original charter emphasized the provision of an academic
experience that develops young men and women to be intellectually, socially and culturally productive
citizens.

As the institution has developed—becoming Drury University in 2000—it has added high-quality
professional programs including a School of Education, the Breech School of Business, and the
Hammons School of Architecture (HSA). The integration of these professional programs with the
traditions of Drury’s liberal-arts heritage has become central to the university’s mission.

Drury University, with 46 undergraduate academic programs and 18 graduate programs, enrolls 4,215
students (AY 2014-15 figures). Approximately 1,450 are enrolled in the traditional undergraduate “day
School,” including 165 in the five-year M.Arch. program, with the remainder distributed between graduate
and continuing education programs both at satellite campuses and at the main Springfield campus.

Drury University’s size and intimate campus setting allow for close personal associations among
students, faculty and staff. Campus life does not end in the classroom. Co-curricular activities provide
personal, recreational, and social development. These include intercollegiate and intramural athletics,
student government, choir, theatre, volunteer programs, Greek organizations, and student publications.

The Higher Learning Commission of the North Central Association of Colleges and Secondary Schools
has continuously accredited the university since 1915. Drury received a ten-year Reaffirmation of
Accreditation in 2011. The university is a member of the Association of Governing Boards of Universities
and Colleges, the Association of American Colleges and Universities, the Associated New American
Colleges and Universities, the Council on Undergraduate Research, the Independent Colleges and
Universities of Missouri, and the Missouri Colleges Fund.

Since the last NAAB visit Drury’s 16" president, Mr. Todd Parnell, has retired; the current and 17"
president of Drury University is Dr. David Manuel. Dr. Charles Taylor, who served as Vice President for
Academic Affairs during our previous NAAB visit, has returned to the faculty. Since January 2015, the
university’s VPAA is Dr. Steven Combs.

Drury University’s Mission Statement:

Drury University is an independent university, church-related in the liberal arts tradition,
and committed to personalized education in a community of scholars who value the arts
of teaching and learning. Education at Drury seeks to cultivate spiritual sensibilities and
imaginative faculties as well as ethical insight and critical thought; to foster the integration
of theoretical and practical knowledge; and to liberate persons to participate responsibly
in and contribute to a global community.

> See more of Drury’s Mission, Vision, and Strategic Plan

The architecture program at Drury University traces its beginning to a series of architecture electives that
were first offered in the Department of Art in the late 1970s. The popularity and number of these
architecture courses increased, resulting in a 4-year Bachelor of Arts degree in Architectural Studies,
offered by the Department of Art. A number of local architects were invited to assist the university in
developing these courses. This committee advised the university to consider converting the four-year
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non-professional architecture degree to a five-year professional degree. Throughout the 1983-84
academic year this curricular change was debated by the university faculty. These discussions
culminated in May 1984 with the ratification of the five-year Bachelor of Architecture professional degree
by the Drury University faculty and Board of Trustees.

Concurrent with faculty and board approval, the university scheduled a NAAB Advisory Visit in the spring
of 1984. This visit indicated that the university needed to make a greater commitment to the program
faculty and staff, facilities, funding, and curriculum.

The university hired Jay G. Garrott as the new architecture program director in August 1984 to shepherd
the program to full NAAB accreditation. Garrott organized a five-member national consultant group to help
the university plan for the development of the Bachelor of Architecture program. This group met
throughout the 1984-85 academic year and helped the university prepare the NAAB candidacy
application that was submitted in 1986. This group became the School’s initial Professional Advisory
Council—a council that still offers valuable guidance to the School despite its modification over the years.

In October 1985, John Q. Hammons—a local developer and member of the Drury University Board of
Trustees—committed to help build the university's architecture endowment. Mr. Hammons eventually
contributed almost $6 million in building and gift operating-budget support to the School of Architecture.
Simultaneously with this endorsement, the university reorganized the Department of Art and Architecture
by separating the two programs and establishing the Hammons School of Architecture and the
Department of Art and Art History.

The Hammons School of Architecture was granted Candidacy Status effective January 1, 1987. In
compliance with the NAAB Candidacy guidelines, the School hosted an Interim NAAB Review in April
1989. In 1990, the School applied for full accreditation, which it received effective January 1, 1991. Since
then, the School has received full five-year term accreditations in 1994 and 1999, and full six-year terms
in 2004 and 2010.

In 1994 Jay Garrott stepped down as director of the School after ten years. Following a national search,
Janet White, FAIA, was hired to replace Garrott. She resigned after three years in spring 1997. Bruce E.
Moore, AlA, served as interim director for the 1997-2000 academic years while a prolonged search
occurred. In fall 2000, Michael J. Buono, AIA, began his term as director, a position he held for twelve
years. Under his leadership the School intensified its commitment to core values of community and global
engagement established under Jay Garrott in the program’s early years. The Center for Community
Studies (CCS) was founded, with Garrott as its Director. Design-build activities were expanded under the
leadership of Professor Traci Sooter. The Drury Center in Greece was founded and initially directed by
Professor Alkis Tsolakis, who was followed by Dr. Panos Leventis, and then Eleni Dellagrammaticas.

Buono also led two comprehensive curricular revisions, with special emphasis on the ten-semester
design-studio sequence. The second of these curricular revisions culminated in the fall of 2008, when
HSA faculty approved a curriculum for a new five-year Master of Architecture first-professional degree.
The university approved the degree program in spring 2009 and by the NAAB in summer 2009. Approval
of the degree-nomenclature change became effective January 1, 2009.

Buono announced his decision to step down in 2011—rejoining the faculty in June 2012, when Dr.
Maurizio Sabini, RA, was appointed director following a national search. Sabini served for two years
before rejoining the faculty in June 2014. HSA faculty member Dr. Robert Weddle was appointed Interim
Director in June 2014, and became the first Dean of the Hammons School of Architecture following a
comprehensive reorganization of the university’s academic organizational structure in June 2015.
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1.1.2 Learning Culture

Like most Schools of architecture, the HSA is committed to the studio-based experience as a central
pedagogical strategy. As a professional program within a liberal arts university, studio-based education is
especially valued for its encouragement of qualities that define liberal education: intellectual rigor,
dialogue, innovation, and peer-to-peer learning. The studio also fosters a sense of community among
students and faculty in which mutual respect, sharing of ideas, and collaboration are paramount. Despite
its many virtues, however, studio-based education can be intimidating, inordinately demanding of
students’ time, overly influenced by power relationships between students and faculty, and detrimental to
the broad education of our students.

The HSA Studio Culture Policy is intended to remind students and faculty of the many positive attributes
of studio life, while also ameliorating its potential negative qualities. The Policy was first formulated in
2006, and is regularly revised through a student-led Studio Culture Task Force. The most recent full
revision took place in 2010, as a result of a Task Force led by nine students from various year levels and
two professors. The policy emphasizes healthy work-life balance, academic commitment, respect for the
entire university community in public and private spaces, and open communication.

This policy is available to all students through the School’s website and our Student Handbook. It is also
posted in all design studios throughout the building. Students are also made aware of the policy through
their involvement and leadership in the policy-update process. A new Studio Policy Task Force was
formed during the spring 2015 semester, with nineteen students representing all year levels leading the
process with one professor. Students set up a Blackboard discussion forum to solicit and collect input,
and policy revisions will be completed during the fall 2015 semester following a series of public fora.

> See the current HSA Studio Culture Policy

The School’s learning culture is also profoundly affected by its liberal-arts context. Through the Drury
University Core Curriculum (“Engaging our World”) students take a broad range of coursework
emphasizing writing and research skills, ethics, global culture, and community engagement. They also
take electives distributed across the university’s four disciplinary divisions. Rather than segregate general
studies to the early years of our professional architectural curriculum, this coursework continues
throughout students’ five years. Architecture faculty and advisors emphasize the importance of the Core
Curriculum, and students are expected to draw upon it in their architecture studios and in particular
through the fifth-year thesis process.

The School also provides opportunities to extend learning beyond the classroom. Students typically
benefit from four funded field trips over five years. All students complete a 360-hour internship in an
architectural office or approved related setting. Additionally, throughout the history of the HSA program,
all students have been required to complete an approved study-abroad experience, which currently
demands a minimum five-week program, but most students study for a full semester at the Drury Center
in Aegina, Greece.

Another long-standing aspect of our program is the above-mentioned CCS. In either their third or fourth
year, all students take a studio in which they work directly with stakeholders from communities spread
throughout the southwest Missouri region. These studios often collaborate with University of Missouri
Extension staff to identify communities in need of planning and architectural investigations. Students meet
with community members, organize charrettes, present and revise work, and prepare a final project
document.

Our program is actively working to broaden and intensify this tradition of sending students out beyond the
classroom. During the Fall 2015 semester, all fifth-year students will have the opportunity to participate in
a New York- or Seattle-based studio, in which they will work over a long weekend within professional
offices, focusing on particular sites and programmatic issues related to those cities. Professionals will
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help students understand the local conditions, offer critique, and follow the work throughout the semester
once students return to Springfield.

Students can also take part in a competitive Spring Break Internship Program, spending the spring break
week working in and hosted by top-level design offices across the country and abroad. This program is
beginning its thirteenth year, and has exposed students to a diverse range of professional practices and
locales, often resulting in longer-term professional relationships post-graduation.

Our program also exposes students to diverse views and approaches through our annual lecture series
and through exposure to distinguished visiting professors. Lecture series themes in recent years have
addressed public-interest design, the expanding field of design, site specificity, and issues of scale.
Visiting Professors of Practice include Venetian architect Filippo Caprioglio (Fall 2013) and Mara Partida
and Héctor Mendoza—of Barcelona-based MX_SI Architectural Studio.(Fall 2014).

The School’s learning culture is also positively influenced by our students’ wide involvement in campus
and School extra-curricular activities and clubs. We have extremely active chapters of the American
Institute of Architecture Students (AIAS) and the Tau Sigma Delta honor society. The flexibility of our
program and its liberal-arts setting also encourage architecture students to participant in campus-level
activities like student government and athletics.

Finally, and perhaps most importantly, the very particular culture experienced by HSA students stems
from the embedding of a professional architecture program within a small liberal-arts-based university.
The Drury general studies curriculum (The Drury Core: Engaging Our World) is central to the success of
HSA students within the classroom, studio, and eventually in practice. The Drury Core recognizes the
global and interconnected context of contemporary challenges, and emphasizes applied learning and
community engagement as tools for learning and action.

> See more about The Drury Core

1.1.3  Social Equity

Faculty and staff recruiting processes and policies at Drury University are governed by the university’s
Equal Employment and Affirmative Action Plan, which is published in the university’s Staff Handbook and
on its website and is clearly communicated to prospective employees. Faculty Search Committees are
also provided comprehensive guidelines for recruiting and hiring faculty members and academic
administrators. These guidelines thoroughly cover equal employment and affirmative action policies for
University hiring.

> See more on Drury’s Equal Opportunity and Affirmative Action Plan
> See Drury’s Guidelines for Faculty Hiring (Dropbox)

The HSA follows these university policies when recruiting potential faculty members. The School actively
seeks faculty candidates who will broaden the cultural base of our program. Springfield, Missouri and its
surrounding region have long been perceived as suffering from a lack of racial and ethnic diversity, as
well from traditional attitudes that make entry into the professions challenging for women. Despite this, the
School has managed to increase the percentage of ethnic minorities in its full-time faculty from 6% during
our previous NAAB accreditation visit (2010) to 24% today. The percentage of women on our full-time
faculty has increased over the same period from 20% to 33%, while the current national average is 29%."
Women HSA faculty members are also more likely to hold positions of leadership than the national

' 2014 Annual Report from the NAAB, part 3, page 5.
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average; 43% of tenured full-Professors on the HSA faculty are women, and one of two School
administrators is a female faculty member. Another female HSA faculty member has recently served as
Drury University Division Chair for the Fine Arts Division, and currently serves as Chair of the Drury Art
and Art History Program.

Drury University is also committed to increasing minority and international student enroliment. Student
recruitment is a function of the Office of Admissions but is the responsibility of all staff, faculty,
administrators, students and alumni of Drury University. Support for a more diverse student-body has
come through a number of initiatives. Chief among these is the Diversity Scholars Program (formerly the
Edward Jones Scholars Program), which provides scholarships, advising, and networking opportunities to
qualified minority students. Diversity Scholars are in turn required to participate in the Bridges Orientation
program—a two-day program provided at no cost to incoming freshmen from underrepresented groups.

> See more on Drury’s Diversity Scholars Program

The university also runs a campus Diversity Center in a restored historically African-American church; it
aims to build an improved climate of openness and inter-cultural understanding.

Although we have yet to achieve the level of representation of domestic students of different races and
cultural heritages for which we strive, the presence of international students contributes substantially to
our program’s cultural diversity. The university has employed full-time international recruiters, and
international students are supported by a range of programming organized through the office of
International Support Services and the International Students Association. International students attend a
special early-arrival orientation before each semester begins. International students have been attracted
in particular to Drury’s architecture program, with percentages of international students at HSA increasing
from under 11% in 2010 re-accreditation to 23% during the 2014-15 academic year. The national average
for this measure, according to the NAAB 20714 Annual Report is 8 percentage points lower—at 15%.

The HSA program also strives for increased gender diversity. On average, women accounted for 41% of
all architecture-program graduates nationally in 201372 During the 2014-15 academic year, the
percentage of female students enrolled at the HSA was 38%. Since admissions decisions and recruiting
strategies at Drury University are centralized, and initial admission to the HSA program is open to all
qualified students, the gender mix in our program tends to reflect prevailing regional perceptions about
the attractiveness and viability of the architecture profession for women. Our program attempts to counter
these perceptions through the leadership of our relatively large percentage of female faculty members,
and by seeking out accomplished female professional leaders for our lecture series and for membership
on our School’s Professional Advisory Council.

1.1.4  Defining Perspectives

A. Collaboration and Leadership

The Drury/HSA culture and program have a strong orientation toward fostering successful individual and
team dynamics, collaborative experiences, and opportunities for leadership roles.

The HSA Assessment Committee focused on leadership and collaboration during the 2014-2015
academic year. Although many classes employ group-oriented pedagogies, the CCS and design-build

2See Association of Collegiate Schools of Architecture, “NCES Data on U.S. Programs in Architecture
and Related Fields: Ethnicity and Gender of Graduates,” December 2014.
http://www.acsa-arch.org/resources/data-resources/nces-data-on-u-s-programs-in-architecture-and-
related-fields/ethnicity-and-gender-of-graduates. Accessed July 2015.
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projects emphasize them, with students engaging in critical decision-making, delivering constructive
feedback, compromising, delegating, and assuming personal responsibility for individual components of
team projects while being accountable to their peers and the community. Faculty make a concentrated
effort to convey the positive value of cooperative teamwork, not only as a form of professional
preparation, but also as a tool for life-long learning.

The HSA'’s culture of active student participation in extra-curricular organizations demonstrates that
collaboration and leadership are more than just pro forma components of our School culture, but are
central to our community’s identity. In addition to involvement with AIAS, which makes a serious
commitment to philanthropy with its annual Beaux-Arts Ball, students endeavor to make a real difference
through their work with Freedom by Design, Habitat for Humanity, the Sustainability Council, and For
Burkina — an organization founded by an HSA alumna and advanced in collaboration with current
students - which is endeavoring to design, fund, and build schools in Burkina Faso. The Art of Space
project, which creates interactive environmental art installations, involves students and, often, the
community in the conceptualization and production of its works to contribute to Springfield’s First Friday
Art Walks and Artsfest, and has played an important role promoting the arts in the city.

Drury’s general education curriculum prioritizes interdisciplinary investigation of global issues through its
Global Challenges requirement, which is satisfied with four courses with significant global content in at
least three divisions. The general education curriculum also emphasizes “collective action” and “direct
engagement in communities both at home and around the world” through its engaged learning
requirements, including study abroad experiences and internships described above.

Anecdotally, employers of HSA graduates regularly comment that our students distinguish themselves
through their ability to solve problems in creative ways, play productive roles in office teams, and
communicate well regardless of their audience. These attributes are due in large part to our commitment
to community engagement, global awareness, and effective communication.

B. Design

Design excellence is a focus of the HSA curriculum and culture. Our School’s liberal-arts context
emphasizes critical thinking, clarity of communication, and community engagement. These skills allow our
students to approach design as a broad and expansive activity that combines creative problem solving
and technical knowledge, and that is applicable to a broad range of challenges.

The core of our design curriculum is a ten-semester sequence beginning with an interdisciplinary
Foundations of Design studio (ARTZ 111) and concluding with the fifth-year Thesis Studio (MARC 521).
Each studio pursues specific learning objectives defined by the faculty as a whole. Studios in the
program’s first two or “pre-professional” years engage fundamentals of formal design, order, site,
materials, environmental mediation, and program. Subsequent studios in the professional program
address increasingly technical issues (material assemblies, systems, and integration) and issues
stemming from architects’ broader goals and responsibilities (urban design, community engagement,
global contexts, and research).

The culminating thesis experience best illustrates the qualities we strive for in our students. Whereas
many programs have abandoned the undergraduate thesis in favor of faculty-led research studios, we
value the thesis for its ability to bring together the components of a professional/technical education with
those fostered by liberal arts coursework. Streamlining foundational design and technical education as
much as possible allows us to place our Comprehensive Design studio (MARC 519) at the end of the
fourth year, using it to further develop and assess our students’ integrative design abilities. Consequently,
the fifth-year experience builds on this foundation, reiterating objectives of earlier studios while adding
more ambitious faculty-defined research explorations (the MARC 520 fall studio) and student-defined
thesis (the MARC 521 spring studio). During the fifth-year fall semester, while engaged in the MARC 520
research studio, students also complete a three-hour research seminar (MARC 557) in which a thesis

10
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issue, topic, program, and site are developed. The thesis is then explored through design work during the
spring MARC 521 studio. The range of issues and projects students undertake conveys their tendency to
see design as a critical application of creative and technical skills to broader societal problems. While
most students will eventually work in practices concerned with more traditional client needs, the broader
ambitions of design cultivated in our students serve them well as professionals, as they use their abilities
to create value and solve problems for clients and users.

The practical applications of design are also highlighted by students’ required participation in studios
directed by the Center for Community Studies (ARCH 417) in either their third or fourth year. Connecting
students with real communities with real problems makes students acutely aware of the ramifications of
design decisions and the essential need for public processes to inform their work. Students help
community members to see design not as an extravagant luxury, but as an essential tool for attacking
problems in strategic and creative ways.

Extra-curricular aspects of our program and culture also emphasize the relevance and applicability of
design excellence. The annual lecture series brings practitioners, scholars, and researchers who expose
students to a wide range of design practices and applications. Lectures are not optional evening events,
but integrated with afternoon design studios, creating a shared sense of intellectual values and reinforcing
the centrality of design for our culture. Recent series themes have stressed design as social engagement,
design as a response to new problems and applications, and design as an interaction with wide range of
places and sites. In spring 2015, the School hosted a major symposium entitled “Design in the Middle:
Making Place in the American Small Town,” in which award-winning practitioners gathered to discuss
strategies and successes in bringing design to a wider constituency.

Design excellence is also celebrated at HSA through our annual Librarium end-of-year exhibition and
awards program. Since 2004 this program has allowed faculty to nominate exemplary design work for the
Librarium Exhibition. Exhibited work is juried by a pair of invited speakers—one an accomplished HSA
graduate and the other a nationally- or internationally-recognized practitioner. Jurors have included
Patricia Patkau (Patkau Architects), David Lewis (LTL), Mehrdad Yazdani (Yazdani Studio of Cannon
Design), Meejin Yoon (Howeler + Yoon Architecture), Michael Speaks (Dean, Syracuse University School
of Architecture), Winka Dubbledam (Archi-Tectonics), and Vincent James (VJAA). Asking such celebrated
creative practitioners to juror student work has helped build a culture of pride among our students and
faculty, and has provided useful assessment feedback about the strengths of our students’ design work.

HSA also extends this design emphasis into its alumni community through our biennial HSA Alumni
Design Awards. These awards have existed for a number of years, but have been reinforced recently
through expanded publicity and the invitation of outside jurors to review the work—this year led by Jeffrey
Day, AIA (Min Day, and Architecture Program Director at the University of Nebraska-Lincoln). In 2013,
twelve projects were submitted for this competition; in 2015 twenty-three projects were submitted.

Design quality—defined broadly as discussed above—is our most carefully assessed program outcome.
It figures heavily in NAAB Student Performance Criteria, of course, but we also assess Design and
Representation skills as one of the five recurring topics identified in our Assessment Plan. Our long-range
planning activities and our Strategic Plan stress maintaining and building on our students’ design abilities,
and extending awareness of these through growing national and international networks.

C. Professional Opportunity

HSA takes a variety of approaches to educating students about the many professional opportunities and
career paths available to them, and to preparing them for the transition from student to licensed
professional. In curricular terms, our fifth-year Professional Practice (MARC 569) course addresses these
issues by presenting practice models and case studies along with other relevant topics, like business
management, communication and marketing, and professional ethics.

11
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More broadly, students are exposed to varied practice models through contact with accomplished
professionals in the Visiting Professor of Practice program and the annual themed lecture series,
mentioned above.

Since the inception of our program, HSA students have been required to complete a major non-curricular
internship experience. While students typically attain their 360 hours within architectural practices, some
request approval for alternative experiences, including working with architecture-related non-profit or
governmental agencies. Many students go beyond the requirement and participate in additional internship
activities, including with our professional partners SIPDRI—an architecture and research firm located in
Suzhou, China. Over the course of the last three calendar years, twenty-five students have worked on
SIPDRI research projects, and eleven have participated in SIPDRI-funded internships in Suzhou.

An alternative, competitive Spring Break Internship Program has also become an important part of HSA’s
culture. For the past twelve years, students have been placed in high-level design practices during spring-
break week. Participating firms involve students in various aspects of office life, as well as to help orient
students to their urban settings and to significant works of historical and contemporary architecture. Over
the past two years, twenty-four firms have participated, representing eleven cities in the US and abroad.

Many HSA graduates begin their participation in the NCARB Intern Development Program (IDP) while still
students. The School’s internship requirement can be verified either by a personal letter from a
supervising professional, or by documenting internship time and experiences through the establishment
of an NCARB record. Thirty-five percent of our 2014 graduates had already established an NCARB
record; in 2015 43% had done so. We anticipate early involvement with IDP to increase further as
NCARB streamlines transition to licensure. Our students also benefit from faculty and student Licensing
Advisors; we also make a practice of bringing AIA and NCARB representatives to speak to students, such
as Jared Zurn, NCARB’s Director of Examination, who spoke with students in fall 2014. HSA’s Tau Sigma
Delta National Architecture Honor Society chapter also organizes and hosts a career fair each spring,
inviting firms from across the region for networking, informal interviews, and portfolio reviews.

Our primary measure of how well we prepare students for their transitions into professional life will always
be our graduates’ personal and career success. Since our previous NAAB re-accreditation, 1991
graduate Andrew Wells was elevated to AIA Fellow (2012)—the first HSA graduate to receive this honor.
Two HSA alumni have received the prestigious AlA Young Architect Award (Jason Dale Pierce 00 and
Evelyn Lee ’02), and another was recently named LEED Fellow (Jason Hainline '97). Perhaps more
importantly, there is evidence that our student body as a whole has a smoother than normal transition into
licensure. In recent years, ARE pass-rates for HSA graduates average over 75 percent—nearly nine
percentage points higher than the national average—on a par with some of the most elite programs in the
nation and higher than most other schools in our region.3

Monitoring and furthering our graduates’ professional opportunities will continue to play a large role in
how we assess and develop our program through long-range planning. Our current Assessment Plan and
Strategic Plan emphasize two important components in this: we regularly assess the program’s
Collaboration and Leadership training, and our Strategic Plan identifies strategies for maximizing
students’ contact with national and international networks, as well as assuring the long-term professional
efficacy of our educational model.

D. Stewardship for the Environment

HSA graduates grow to understand their responsibility for environmental stewardship through a range of
curricular and extra-curricular experiences. Design studios introduce environmental issues as early as the

® This analysis is based on averaging all seven exam sections over the past four years reported by
NCARB. See http://www.ncarb.org/ARE/ARE-Pass-Rates/Pass-Rates-by-School.aspx.
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second year (ARCH 213), when architectural responses to solar orientation are first investigated. In the
same semester, the Introduction to the Building Systems course (ARCH 233) cultivates a broad
understanding of the term “sustainability” by exposing students to theorists who argue for the
developmental, ethical, and public-health ramifications of material production, selection, and deployment.
The intention is to help students to see the affects of architects’ decisions on users, laborers,
manufacturers and community members. The course introduces issues of climate, passive heating and
cooling, natural day lighting and ventilation, solar geometry, and heat transfer.

Our Environmental Systems sequence (ARCH 335 and MARC 538) develops students’ understanding of
lighting (including day lighting) and thermal-comfort systems that affect energy use throughout a
building’s life, while also presenting the context for energy-use reduction. In this context, form, enclosure,
surface, and materials are explored as options to reduce equipment installation demand and overall
energy loads.

The fourth-year Comprehensive Design Studio (MARC 519) asks students to consider these issues and
design elements while designing a relatively complex building. Students are directed toward energy-
efficient enclosure assemblies, forms that support energy conserving approaches to light and thermal
comfort as appropriate to climate, and to site consideration that provides these options.

On a larger scale, questions of environmental stewardship are dealt with in the required CCS (ARCH
417), as students consider the impact of planning and design decisions on density, walkability, and
community health. Our study abroad requirement also increases awareness of similar issues by exposing
students to urban environments where density and scarcity play much more tangible roles in daily
experience and directly affect design culture. Many fifth-year students pursue their growing interest in
these questions in thesis projects that explore brownfield remediation, water scarcity, building and
infrastructure repurposing, informal settlements, and a range of related issues.

Students are also exposed to environmentally-based research and practices through the lecture series.
Because lecturers are scheduled during studio hours, lecture content is integrated with the gradual
development of students’ sensitivity to environmental concerns. Spring 2015 graduates had, over the
course of the previous three years, seen presentations by Teddy Cruz and by Alfredo Brillembourg that
touched upon environmental effects of social inequity in informal settlements, by Scott Bishop on
landscape remediation, by Lola Sheppard on building for underserved communities in extreme climate
conditions, and by Joyce Hwang on interactions between design and wildlife habitat.

A series of curricular and extra-curricular initiatives have also allowed students to develop sensitivity to
environmental responsibilities that are close-to-home and hands-on. After an EF5 tornado struck Joplin,
Missouri in 2011, killing 158 and causing $3 billion worth of property damage, Drury design-build
programs helped rebuild community park spaces, honored volunteers and supported healing, and
advocated for energy-responsible reconstruction. Two of these initiatives were conducted through design
studios. A section of the spring 2013 CCS (ARCH 417) worked with a non-profit called Greentown Joplin
to design the Monarch Eco-Home—a showplace for sustainable building practices intended to raise
community awareness about responsible rebuilding practices. Other studio sections in 2012 and 2013
designed and helped rebuild portions of Cunningham Park to serve as a Volunteer Tribute and a Butterfly
Garden. The latter project was supported by a major grant from the TKF Foundation, which supports
design, construction, and analysis of spaces intended to support community healing. While not all
students were enrolled in the studio sections associated with these projects, the work has been a
centerpiece of the School’s culture over the last several years. Student-volunteers contributed time and
labor whether or not they were enrolled in the studios, and these efforts have extended well beyond the
School of architecture into the Drury community at-large.

The Drury/HSA culture of community and environmental engagement has been fostered by the much
larger effort of the 2015 Solar Decathlon competition entry in collaboration with Crowder College, led by
Drury architecture students along with others from a variety of Drury majors. Altogether, nearly 100
students from across campus were involved in the project. Beyond the rigorous environmental and
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energy objectives that competing teams were required to meet, the Drury-Crowder project is also inspired
by HSA’s work for the Joplin community: the house is not only intended to be solar-powered but also
storm-resistant, and can be shipped to disaster sites and assembled to support recovery efforts. The
Drury/Crowder Solar Decathlon team finished 8" overall in the international competition.

Measuring our success in instilling environmental values in our graduates will always be important in the
School’s long-range planning efforts. One way we measure this is in professional recognition for our
graduates, as well as the values and interests they project to their communities. For example, Jason
Hainline, a 1997 HSA alumnus, was recently named LEED Fellow. A group of alumni have also organized
design and fundraising for a climate-responsive and low-cost prototype school for the West African
country of Burkina Faso. The “For Burkina” group is almost entirely led by Drury Architecture graduates,
with a number of current students also participating on the team. Final fundraising for travel and
construction is nearly complete.

E. Community and Social Responsibility

The Drury/HSA culture and program develops graduates who are active and engaged citizens, who
understand their roles as professionals within a larger society, and who are prepared to act ethically
based on that understanding.

In addition to its emphasis on global awareness, cultural sensitivity, and social understanding, the Drury
Core general education curriculum requires an Ethical Foundations course that develops students’ ability
to “mindfully develop their own value systems. . . [and] serve the common good.”

HSA students develop their ability to work with and for the community through curricular and extra-
curricular activities. From the first year, history courses establish the understanding that architecture is not
merely the product of creative self-expression, but is shaped by its human, cultural, and physical
contexts. Studio projects regularly link students with members of the community who serve a client-like
role, requiring students to develop meaningful, insightful, and sensitive built solutions to real community
challenges through personal interaction with user groups, collaboration with professionals in a variety of
fields, and interdisciplinary research. These skills come to the fore in the community studio, which
involves master planning and architectural design with the explicit intention of fostering community
identity. These lessons often culminate in self-selected fifth-year thesis projects informed by a personal
commitment to addressing complex individual, community, and environmental problems. The breadth and
depth of their projects demonstrate students’ ability to deploy the methods and resources of a variety of
disciplines and apply them in local, national, and international cultures and settings.

HSA students act on their sense of social responsibility through a variety of extra-curricular activities. The
Drury Volunteer Corps develops and implements community service projects, often collaborating with
local non-profit organizations, and addressing issues such as special needs, poverty, education, animal
welfare, and the environment. Habitat for Humanity helps build and rehabilitate homes in Greene County
and the Ozarks region. Think Green promotes environmental sustainability on campus and within the
community. Design-build projects connect ethical and social responsibility directly to architecture, as
discussed above. All of these experiences allow students to do more than just cultivate an appreciation of
social responsibility, but also to act on it.

1.1.5 Long Range Planning

The HSA'’s planning, assessment, and curricular improvement processes take advantage of our relatively
small size and our cohesive faculty culture. Faculty and administrators share responsibility for these
activities, and there is significant overlap between faculty engaged in each activity, maintaining a
consistent communication loop and connecting these vital components of our School’s health.
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Long-range planning is conducted through the establishment and regular reassessment of the HSA
Strategic Plan. The Plan is revised or reaffirmed at five-year intervals, or sooner if recommended by the
faculty or requested by the HSA Dean. Plan revision is initiated by a faculty committee appointed by the
dean. The committee recommends a revised outline plan to the full HSA faculty and, if approved, this
outline plan is further developed with specific strategic imperatives.

The most recent revision to the school’s Strategic Plan was initiated in 2013, leading to a draft plan that
was discussed by the full faculty in November 2013. This work was continued by a faculty committee
appointed by the school’s Interim Director in 2014. The committee updated and reorganized the existing
Strategic Plan to better fit evolving goals and recently developed marketing and communication
objectives.

The spring 2015 HSA Strategic Planning Committee submitted the following outline plan for approval by
the full HSA faculty. Action items emerging from the plan will be identified during the fall 2015 semester,
and the finalized plan will be made available to the NAAB Visiting Team prior to the visit.

HSA OUTLINE STRATEGIC PLAN - SPRING 2015

Vision

The HSA of Drury University (HSA) will be a regional and national leader in providing an
architectural education, emphasizing academic rigor, design excellence, and technological
innovation, with a professionally-accredited curriculum that is locally and globally engaged and
founded on the liberal arts.

Mission Statement

The HSA will realize its vision by developing and nurturing an educational environment that
emphasizes a flexible, personalized curriculum within a liberal arts setting, and by promoting a
broad spectrum of innovative hands-on, community engagement opportunities. This integrated
environment will furthermore provide national and international educational and work experiences
through a recognized and accomplished academic, professional, and alumni network with global
reach, while also supporting the continued success and effectiveness of HSA students, faculty,
and alumni as leaders in the fields of architectural education and practice.

Strategic Imperatives

1. Develop and nurture an educational environment that emphasizes a flexible,
personalized curriculum within a liberal arts setting

A. The HSA, as one of very few fully accredited architecture programs that exist within
small liberal-arts universities, will further promote one-to-one instruction from talented
and connected professors, in classes and studios with appropriate student-faculty ratios.

B. Emphasizing Drury’s liberal arts tradition and the personalized education it fosters, the
School will insist on offering students a broad and diverse preparation for providing
superior critical thinking and leadership skills, while cultivating an understanding of the
centrality of architecture’s role in a broader social context.

C. The curriculum’s flexible nature will be emphasized so that an increased number of
minors and double-majors can be pursued in diverse fields including, but not limited to,
the fine arts, business, graphic design, psychology, and environmental/sustainability
studies.
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D. The School will further develop and emphasize the integration of design and research
through the two-semester fifth-year thesis project, encouraging design excellence and
interdisciplinary studies in the pursuit of individually-defined topics of personal interest
and importance.

2. Develop and nurture an educational environment that promotes a broad spectrum of
innovative hands-on, community engagement opportunities

A. By integrating theoretical understanding and research with direct practical experience,
the HSA prepares its students to be skilled and innovative makers.

B. The students’ exploration of materials and construction will be supported by an
advanced and constantly evolving network of opportunities and spaces equipped with
both traditional and digital fabrication technologies.

C. Reaching outward, students will have greater access to design-build opportunities by
participating in real projects for communities with resource or socio-urban concerns, in
the tradition of past and current ventures such as the construction of public and private
structures in post-tornado Joplin and the national Solar Decathlon competition.

D. The School will maintain and strengthen its commitment to required community-
engagement design studios, through which students gain experience working with real
clients and solving problems for real communities throughout the region.

3. Develop and nurture an educational environment that provides academic and work
experiences through a recognized and accomplished academic, professional and alumni
network with global reach

A. Reflecting the increasingly global nature of architectural education and practice, the
School will maintain its commitment to a study abroad requirement for all students with
opportunities through the Drury Center on the island of Aigina, Greece, through new
student-exchange agreements with other universities, and through other summer and
semester-long study abroad programs.

B. The School will further support its internship experiences in architectural offices or
related activities by placing top students in high-level architectural practices around the
country and abroad.

C. Seeking to further broaden perspectives on critical issues, places, and approaches to
architectural research and practice, the School will increase the number of invited
lecturers, practitioners, and critics from the US and abroad, and will initiate educational
programs and travels that further engage the practice of architecture at a national and
international scale.

D. The School will actively promote its program in order to attract highly qualified
students from increasingly diverse locations.

4. Develop and nurture an educational environment that supports the continued success
and effectiveness of HSA students, faculty and alumni as leaders in the fields of
architectural education and practice
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A. An educational program is measured primarily by its success in helping students
achieve their academic and professional goals, and by the sustained excellence and
improvement of its faculty and alumni. The School will continue to provide an effective
preparation for successful academic and professional practices for its body of students,
faculty, and alumni.

B. The School will strive to further improve its students’ current high rates of post-
graduation success on Architect Registration Exams, employment in architecture and
related fields, and appointment in leadership positions in practices nationally and
internationally.

C. Similarly, the School will strive to further facilitate and improve its faculty’s high
standards of excellence in education, scholarship, research, architectural design, and
practice.

D. In addition, the School will strive to maintain a close and reciprocal relationship with its
growing world-wide body of successful, award-winning alumni.

1.1.6.A Program Self-Assessment

The HSA undertakes a number of annual assessment activities at various scales, ranging from individual
faculty-based assessment of student learning, to standardized university-level evaluations of courses by
students, to school-level assessment of course and program learning outcomes. In addition to faculty
members’ own assessments of student learning outcomes for the courses they teach, students also
evaluate their courses near the end of each semester, using the IDEA Student Ratings of Instruction
System. These standardized ratings provide feedback that faculty members must reflect upon and
respond to as part of an annual faculty self-evaluation and growth-plan process, as well as in promotion
and tenure portfolios.

More importantly, assessment occurs through a collective process led by a committee appointed each
year by the HSA dean. This process assumes that assessment is most meaningful when shared by all
faculty. Consequently, the Assessment Committee’s primary role is to organize annual assessment
activities, collect input and data from these shared activities as well as other sources, and issue an
annual report to the dean and the Curriculum Committee.

The work of the HSA Assessment Committee is governed by the School’s Assessment Plan, which was
ratified by the faculty and implemented in fall 2013. This plan calls for annual assessment based on one
of four assessment themes: Research and Critical Analysis, Leadership and Collaboration, Numerical and
Technical Application, and Communication and Representation, which are assessed on a four-year
recurring cycle. Full faculty involvement in this process is reinforced through an annual Assessment
Workshop, through which faculty share in the assessment of the annual theme. In addition, faculty review
second-year students’ portfolios at the end of each academic year. HSA alumni and the larger
professional community also contribute input to our assessment processes through participation in annual
portfolio review sessions in conjunction with a student-organized career fair. More concrete input is
obtained through feedback given by the HSA Professional Advisory Council, which meets annually at the
school.

> See the HSA Assessment Plan (Dropbox)

> See the most recent (2014-15) HSA Assessment Report (Dropbox)
1.1.6.B Curricular Assessment and Development

Each year, the HSA dean appoints a School Curriculum Committee, charged to review curriculum in light
of annual Assessment Reports or other issues identified by the dean, associate dean, or faculty. As a
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result of the curricular review process, the committee may propose curricular changes for approval by the
full HSA faculty. The Curriculum Committee is also charged with considering student petitions related to
curricular requirements.

Curriculum changes approved by the HSA faculty are advanced for consideration by the Drury University
Academic Affairs Committee, which may propose approval by the full Drury University faculty.

Learning assessment, curriculum assessment, and curriculum development are very much
interconnected and continual in the HSA context. Our relatively small faculty size and close working
relationships creates useful overlaps between the committees charged with assessment and curriculum
development. Consequently, our faculty have been able to create significant curricular revision and fine-
tuning over the years. Since our last NAAB accreditation visit, minor curriculum changes were enacted in
AY 2012-13 in order to create an additional required design studio linked to the study-abroad experience,
as well as to slightly adjust credit-hour requirements for certain courses to allow students maximum
flexibility within the 168-credit-hour curriculum.

The following diagram illustrates the primary groups involved in assessment and curriculum view, as well

as the flows of information associated with these processes:

HSA Curricular Assessment and Development Process:
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Section 2. Progress since the Previous Visit

Conditions Not Met (2010):
3. Public Information

Visiting Team Report (2010):

The Hammons School of Architecture does not include in its 2009/10 student handbook and
2009/10 academic catalog the required NAAB Conditions for Accreditation notification for
catalogs and promotional materials. The notification is indicated on the Drury University
website. The correct language was shown to be included in the new catalog 2010/2011 but is
not yet available. The statement that shall be included in future publications is located in
Appendix A in the NAAB Conditions for Accreditation 2004 edition, page A-1.

Program Activities in Response (2010-2015):

Since the 2010-2011 academic year, the program now includes the Statement on
NAAB-Accredited Degrees not only on its website but also in the Drury University
Academic Catalog and the Hammons School of Architecture Student Handbook.

13.16 Program Preparation

Visiting Team Report (2010):

The team holds a concern that students do not develop “... the ability to prepare a comprehensive
program for an architectural project...”, but rather are exposed to the obvious characteristics of
client space needs, analysis of site conditions, and some review of appropriate precedents and
building types study.

The team understands that the previous coursework of Prof. Michael McCulloch was based on a
reader, whereas Prof. Jerry Hagerman has currently focused on the text, Programming for Design,
by E. Cherry, and that this may have led to some variance of lack of focus on facilities program
diagramming and analysis as a springboard for insightful design synthesis.

Students do not demonstrate an awareness of programmatic requirements of facilities equipment
as required by NAAB, most especially an awareness of FF&E at the programming stage, nor does

student work exhibit “...a review of the relevant laws and standards ...” , nor “...comparative
assessments for site selection, along with awareness and understanding of programming
methodologies.”

Student design investigations lack problem seeking prior to problem solving and a more complete
understanding of methods of data gathering from client bodies, as well as re- programming
refinement prior to embarking on schematic design is not evident.

Program Activities in Response (2010-2015):

Since our 2010 accreditation visit, the ARCH 467 Facility Programming course has been
taught by full-time faculty members rather than adjuncts. Special attention has been paid
to the role of programming in providing design insight, and diagrammatic analysis of
programming has played a more significant role in this course. At the same time, the
School has broadened the number of courses in which programmatic analysis occurs.
Specifically, the MARC 557 Thesis Seminar and the MARC 521 Thesis Design Studio
both require students to connect programming activities with design objectives. The
ARCH 417 Community Studies Studio also requires students to gather data and
information from real community-based client groups.
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Causes for Concern (2010):

1.1.2. Studio Culture

Visiting Team Report (2010):

While the studio culture policy is distributed extensively, the knowledge of its existence, its
contents, and its omissions require review and updating. Current students feel they should be
thoroughly involved in the evolution of this studio culture policy. Though they know little about the
document itself, they believe it only fair for all voices within the studio to have influence in the
studio culture policy.

Program Activities in Response (2010-2015):

In fall 2010, following the 2010 accreditation visit in which this Cause for Concern was
raised, a major revision of the HSA Studio Culture Policy was undertaken. The purpose
of this was less to respond to perceived weaknesses in the policy, and more to initiate a
process whereby students had a more prominent voice in studio-culture discussions.
Nine students from various year levels led the process, collecting input from classmates
and faculty through public fora. A similar School-wide review of the 2010 Studio Culture
Policy was undertaken beginning in the spring 2015 semester. Nineteen students
representing all year levels volunteered to serve on a task force, and have gathered input
from an online discussion site as well as public fora. The resulting revised Studio Culture
Policy will be finalized fall 2015 and will be distributed to all students as well as posted in
studios and on the School’s website.

1.2.3. Physical Resources

Visiting Team Report (2010):

Though the building is accommodating the program’s current needs, the team noted that the
quality of the original construction and that of the furniture, fixtures and equipment indicate a
building nearing the end of the anticipated 25 year life- cycle. Today’s HSA building is showing
signs of wear and lack of continued maintenance. It is presumed that the building will require
significant re-model in the near future.

Program Activities in Response (2010-2015):

This Cause for Concern prompted a focused evaluation in fall 2012, following which the
NAAB “found that the changes made or planned by the program to remove the identified
deficiencies are satisfactory.” In summer 2012, a major roof-repair and exterior sealing
project was completed. While these repairs drastically reduced water infiltration in the
building, lingering and perplexing leaks continued. Removal, repair, and re-sealing of a
number of windows in the building in the summer of 2014 appears to have successfully
addressed those problems. Major maintenance has also been conducted on the
building’s chiller and air handling equipment, as well as Fabrication Shop dust-collection
devices.

Spatial stress within design-studio spaces has been reduced since 2010, as the School’s
enrollment has dropped to a level that can be more easily accommodated within our
existing spaces. Adding space to the building in the form of a major addition—while still a
long-term objective—is now of less importance in the School’s overall strategy for
physical-resource improvement and allocation. Instead, the School has begun a process
of re-programming parts of the building. For example, an important space adjacent to the
main office that was previously used to house books and printed product catalogs has
been converted to a space available to students for in-class critiques as well as less
formal collaborative work.
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Updating the HSA’s aging studio furniture remains a challenge, as it was in 2010.
Nevertheless, a phased program of studio-furniture upgrades has begun in the 2015-16
academic year. Students will be provided with new desks and storage units beginning in
the 2”d—year studios, with plans to expand this to 15t—year and upper-year studios in
subsequent academic years.

As discussed below in Section 3, 1.2.2, the HSA building remains a unique setting for
architectural study, despite the challenges of maintaining and updating a facility built 25
years ago and on a very limited budget. The openness of the studio spaces and the
sense of community this fosters continues to contribute positively to the life and culture of
the School.

1.2.4. Financial Resources

Visiting Team Report (2010):

The operations budget has dropped since fiscal 2004-2005. University funding for the School’s
operational needs has dropped 43.5% in five years. The university will need to improve this
situation as soon as possible in order to maintain the integrity of this program.

Program Activities in Response (2010-2015):

This Cause for Concern also prompted the fall 2012 focused evaluation, and was also
found by NAAB to have been sufficiently addressed. As discussed below in Section 3,
1.2.3, reductions in the School’s operating budgets in the years prior to and just after the
2010 visit resulted from enroliment and financial stresses that are not atypical for private
liberal-arts colleges and universities. At the same time, Drury University and the HSA are
fully committed to the distinctive model that has evolved at Drury since the mid-1980s.
Combining solid professional education with the breadth, openness, and critical inquiry
characteristic of liberal-arts institutions has long been central to Drury’s mission, and
visiting NAAB teams have praised the intentions and results of our model. Consequently,
it became apparent that a sustainable funding solution had to be found that could
address the more expensive nature of our program relative to other Drury academic
programs. In 2010, the university began phasing in a $1,000 Architecture Program Fee
that is now assessed to all students enrolled in eight of our ten design studios.

Even in periods of relatively low enroliment, as the School has experienced in the last few
years, the program fee is able to generate enough funding to maintain and grow
programs supplementing students’ coursework, to purchase new digital output
technology, to help support faculty and student research initiatives, to expand our lecture
series and field-trip offerings, and to generally improve the quality of the program. The
2012 Focused Evaluation team recognized this beneficial effect of the program fees,
noting that the new funding model was “enabling the School to add programs aimed at
enhancing the student’s educational experience.”

The 2012 Focused Evaluation team raised concerns about the reliance on the fees to
fund faculty-salary expenses. The HSA and the Drury administration agree that this is not
an appropriate way to apply the fees-based funding model. In response, a plan has been
initiated to transition salaries away from fees-based accounts, and to dedicate fees
revenues to non-salary program operations. In return, the University will reduce its
contribution to the program’s operations budget. The overall result for the program will be
increased resources for operations and increased freedom in budgeting decisions.
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3.1.4 Architectural Education and the Profession

Visiting Team Report (2010):

This area is met, [however] the team has concerns about ... how students develop an
appreciation of the diverse and collaborative roles assumed by architects in practice”.
Coursework, quizzes, and assignments for ARCH 569 do not illuminate the diversity of practice in
various building type specialties, the opportunities available in municipal, state, and federal
government roles, and allied specialties as consultants in specifications, lighting design, interior
architecture, land planning, historic preservation, construction management, cost estimating, and
many others.

Program Activities in Response (2010-2015):

While the ARCH 469 (now MARC 569) Professional Practice course continues to expose
students to a range of practice models, the large number of responsibilities for this course
do not allow it to describe in-depth the many related fields open to graduates of
architecture programs. However, our program emphasizes this diversity of potential
career paths in a variety of other ways. Most notable is our required 360-hour internship,
which includes as valid experience a wide range of architectural and related occupations.
Students understand the relationships between architects and municipal and/or county
governments through the required Community Studies Studio, and a number of our
graduates work in governmental settings. Our required lecture series also typically
includes speakers representing the diversity of design-related disciplines. In addition, due
to students’ broad liberal-arts education, graduates have often been attracted to fields
other than architecture, as well as in related fields such as those cited in the 2010 VTR.
Eighty-five percent of HSA graduates complete double-majors or minors, further
broadening their interests and capabilities.

3.13.3 Concerns about Graphic Skills as they relate to Programming

Visiting Team Report (2010):

This area is met, but the team has concerns about “...representational media to convey essential
elements at ... programming stage.” Little was displayed of student programming efforts in ARCH
467, and then only rudimentary bubble and relationship diagrams were in evidence in
“Rendezvous on the River” or “Re-discover Appleton, MO” student examples. No sectional
relationship diagrams, few statements of goals, facts, objectives, strategies, and analysis are
displayed by students in studio work or in the coursework for ARCH 467.

Program Activities in Response (2010-2015):

As discussed above, the School’s approach to teaching programming has been revised
since 2010, with more emphasis placed on program analysis both in the ARCH 467
Facilities Programming course and in various upper-level studios. Diagramming has been
key to these approaches, and the general level of graphic communication employed by
students in response to this topic has vastly improved. Pre-design programmatic analysis
has become much more central to and evident in students’ design work.

Program Response to Changes in Conditions

The previous 2010 re-accreditation was conducted using the 2004 NAAB Conditions for Accreditation.
Revised Conditions were released in 2009 and, just last year, in 2014. The evolving versions of the
Conditions have helped guide the program’s assessment activities, although no substantive program
changes have been enacted specifically in response to changes in the NAAB Conditions.

The revised 2014 NAAB Conditions for Accreditation were approved just as we began preparing for
our spring 2016 re-accreditation visit. Since this APR and our planning for the visit have been shaped
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by the 2014 Conditions, and since the Visiting Team assigned to us will be among the first to use the
new Conditions, the program offers the following summary of how we understand key changes in the
document. 2014 Conditions sections that were revised only “for clarity and to eliminate redundancy
with other Conditions” are not addressed here, nor are highly procedural changes or minor changes in
wording defining Student Performance Criteria.

> See the NAAB 2014 to 2009 Conditions Comparison Table in Section 4
Components Revised by the 2014 Conditions:

1.1.3 Social Equity

The 2014 Conditions re-establish Social Equity as distinct components of a program’s
description and identity. The APR describes the policies and efforts of our institution
and program aimed at maintaining and building the diversity of our students, faculty,
and staff.

1.1.4 Defining Perspectives

The new Conditions shift programs’ self-descriptions towards five key values
(Collaboration and Leadership, Design, Professional Opportunity, Stewardship for the
Environment, and Community and Social Responsibility) shared across the five
collateral organizations involved with architectural education and practice. Previously,
programs defined themselves in response to the specific perspectives of each of these
organizations (the academic community, students, the regulatory environment, the
profession, and the public good). This changed requirement meshes well with our
program’s self-identiy and assessment practices, as described in section 1.1.4 of this
APR.

11.1.1 Student Performance Criteria (SPC)

A1 Professional Communication Skills

This SPC merges “communication skills” and “visual communication skills,”
which were previously two separate SPCs. Our program’s Assessment Plan
already designates these combined abilities as one of our Annual Assessment
Themes. We demonstrate our students’ abilities in these areas through
courses involving drawing, technical documentation, writing, and public
speaking.

A3 Investigative Skills

Revised language for this SPC strengthens its emphasis on application of
information “to support conclusions related to a specific project or assignment.”
In addition, “performance” is added as an issue to be gathered, assessed, and
comparatively evaluated. We address this SPC both through traditional
academically-directed research activities as well as through research and
application exercises carried out as part of our MARC 519 Comprehensive
Studio.

A4 Architectural Design Skills

This replaces the “Fundamental Design Skills” SPC, adding to it more specific
language defining these as “basic formal, organizational and environmental
principles” that should “inform two- and three-dimensional design.” Our
curriculum introduces these skills throughout the first four design studios.
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A5 Ordering Systems

The 2014 Conditions increase the level for this SPC from “understanding” to
“ability.” Applications of these systems in our design studios—particularly in
the ARCH 112 studio—demonstrate this appropriately increased level of
expectation.

A7 History and Global Culture

Significant revision of this SPC removes references to “canons and traditions”
as well as to “landscape and urban design.” In addition, coverage of all
hemispheres is no longer specifically required, nor is specific consideration of
climatic or public-health factors. Our approach to incorporating geographical
and cultural diversity into architectural history courses is in line with this more
focused SPC language.

A8 Cultural Diversity and Social Equity

This revised SPC maintains the intent of the previous “Cultural Diversity” SPC
(to ensure understanding of the “diverse needs, values, behavioral norms,
physical abilities, and social and spatial patterns that characterize different
cultures and individuals”). However, the revised SPC appends to this a new
requirement that students understand “the responsibility of the architect to
ensure equity of access to sites, buildings, and structures.” We find this new
language to be a bit unclear, but our assumption is that it intends to ensure
students are sensitive to issues of physical accessibility as well as cultural and
social difference. Consequently, we demonstrate the varied aspects of the
SPC both with courses aimed at building sensitivity to different cultures
(history, theory, and travel-study courses) along with design studios that
introduce issues of physical accessibility to buildings and sites.

B1 Pre-Design

A minor revision to this SPC replaces review and assessment of “relevant laws
and standards” with “relevant building codes and standards, as well as
relevant sustainability standards.” Our curriculum accomplishes this through
our Facility Programming course as well as in key design studios.

B2 Site Design

New language is added to expand the list of factors to be considered to include
“urban context, development pattern,” and “historical fabric” in addition to the
previous “soil, topography, vegetation, and watershed.” While the soils
component of this list is introduced in our ARCH 334 Structures Il course, the
other factors are applied in a number of architectural design studios. The
added attention to context is a component of site analysis and design work in
those studios.

B3 Codes and Regulations

This SPC merges the previously separate “Accessibility” and “Life Safety”
SPCs. The combined criteria are introduced in our ARCH 214 studio and more
fully demonstrated in the MARC 519 Comprehensive Studio.

B5 Structural Systems

B6 Environmental Systems

For both of these SPCs expected levels of accomplishment have been
increased from “understanding” to “ability.” Students demonstrate abilities to
apply structural and environmental design principles in specific structural and
environmental courses, as well as in the MARC 519 Comprehensive Studio.
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C1 Research

C2 Integrated Evaluations and Decision-Making

C3 Integrative Design

These three added SPCs comprise the new Realm C: Integrated Architectural
Solutions. Realm C, including the three new SPCs, replaces the previous B6
Comprehensive Design SPC. The intent of this change is to eliminate the
previous specific list of factors to be considered in comprehensive design in
favor of a more synthetic demonstration of “the full scope of integrative
thinking that shapes complex design and technical solutions.” See NAAB 2014
to 2009 Comparison Table. Our approach to this new Realm is described
below in Section 3, 1l.1.1, Pedagogy and Methodology for Addressing Realm C:
Integrated Architectural Solutions.

Components Eliminated by the 2014 Conditions:

Statistical Reports (formerly 1.3.1)
Most statistical reporting is now removed from the APR, and accomplished instead
through the online NAAB Annual Reporting Submission.

Faculty Credentials (formerly 1.3.3)

This has been eliminated as a specific section of the APR. Instead, the NAAB Guide to
the 2014 Conditions for Accreditation and Preparation of an Architecture Program
Report specifies a number of components that must be included in section 1.2.1
(Human Resources & Human Resource Development) in order to document faculty
qualifications. These components have all been included in this APR. In addition, the
previously required Faculty Exhibition has now been made optional.

Policy Review (formerly Part One (I): Section 4)

This section stipulated that policy documents relating to Statistical Reporting and
Faculty Credentials must be made available for review by Visiting Team members. The
2014 Conditions elminate this as a specific section and distribute relevant materials
elsewhere within the APR.

Student Performance Criteria Eliminated:

A1 Communication Skills

A3 Visual Communication Skills

These have been merged as A1 Professional Communication Skills. See
above.

B2 Accessibility
B5 Life Safety
These have been merged as B3 Codes and Regulations. See above.

B3 Sustainability
This specific SPC has been eliminated in favor of a broader response to
environmental stewardship as one of the five Defining Perspectives.

C1 Collaboration

C6 Leadership

C9 Community and Social Responsibility

These three SPCs have been eliminated, and the principles they represented
have been expressed as three of the five Defining Perspectives.
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C2 Human Behavior

This specific SPC has been eliminated; the principle it represented has been
expressed as learning aspirations for Realm A: Critical Thinking and
Representation.
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Section 3. Compliance with the Conditions for Accreditation

1.2.1 Human Resources and Human Resource Development

Faculty

The HSA program relies on full-time faculty to teach nearly all of the required and elective courses in the
M.Arch. curriculum. Whereas in the past full-time faculty typically were supplemented with adjunct faculty,
the 2009 transition from a B.Arch. to an M.Arch. degree, which was accompanied by the implementation
of Architecture Program Fees, has allowed a much more appropriate reliance on full-time tenure-track
and tenured faculty to meet the program’s teaching needs. Adjuncts have recently been employed only
for courses that clearly benefit from the presence of active practitioners—in particular MARC 569
Professional Practice and, less often, ARCH 427 Professional Communication.

The HSA faculty currently consists of seven tenured faculty at the rank of professor, five tenured faculty at
the rank of associate professor, one non-tenured (tenure-track) assistant professor, and one non-tenure-
track visiting assistant professor. Of these fourteen faculty members, one has a 50% split-appointment
with the Art History program in the Department of Fine and Performing Arts, and another has a 50% split-
appointment with the Drury Center in Greece.

Since the School’'s 2010 re-accreditation three full-time faculty members have left—one visiting faculty
member returned to practice and two full-time faculty members retired. Four new faculty members have
been hired since 2010—three as tenured or tenure-track faculty and one as a visiting assistant professor.
The school’s total faculty count has thus increased by one full-time equivalent (FTE) since our last NAAB
visit.

It should be noted that, while our program emphasizes full-time rather than adjunct faculty, students are
exposed to a range of professional views and experience beyond that of our full-time faculty. The School
has hosted Visiting Professors of Practice during two semesters over the last three years (see Section 1,
[.1.2. Learning Culture). As discussed above, we judiciously employ adjuncts when they can bring
professional perspectives to our Professional Practice and Professional Communications courses.
Midterm and Final Reviews for design studios typically benefit from the presence of our local and regional
community of alumni, practitioners, and academics.

> See HSA Faculty Resumes in Section 4

> See a Matrix of Teaching Responsibilities for HSA faculty in Section 4

Faculty Work

While the normal teaching load at Drury University is three courses per semester, architecture faculty
have typically taught either three non-studio courses (nine credit hours, nine contact hours) or one studio
course and one non-studio per semester (eight credit hours, fifteen contact hours). While there is no
formalized agreement with the University administration about this arrangement, which essentially counts
studios as equivalent to two non-studio courses, it has been the normal practice since the School was
first accredited in 1991.

As with all Drury University faculty, architecture faculty are expected to be strong teachers first and
foremost. The quality of faculty teaching work is the primary consideration for the University-required
annual faculty evaluations, as well as the Third-Year Review and subsequent applications for tenure and
promotion.

Despite this primacy of teaching in assessing faculty performance, faculty are expected to demonstrate a
combination of high-quality teaching, scholarly activities, and service to the department and university.
These expectations are defined in the Drury University Faculty Handbook, and are important components
of annual faculty evaluations as well as tenure and promotion considerations.
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Faculty Evaluation, Tenure, and Promotion

The Drury University Faculty Handbook establishes procedures for the evaluation and promotion of
faculty. All faculty beneath the rank of Professor are formally evaluated at the end of each academic year.
Formal evaluations of faculty at the rank of Professor occur once every three academic years. The
evaluation process begins with a written Self-Evaluation Statement, in which the faculty member reflects
on their work and progress in achieving goals they have established through a written Faculty
Development Plan. These plans and the goals establshed within them are submitted every third year by
tenured faculty and annually by faculty who have not yet achieved tenure. Annual evaluations are
conducted by the department chair or, in the case of Drury’s three professional schools, the Dean of the
school. In addition to the Self-Evaluation Statement and the Faculty Development Plan, evaluations also
consider the results of standardized student-evaluations of courses as well as the evaluator’s first-hand
knowledge of the faculty member’s performance. The evaluation process also includes one-on-one
discussions between the faculty member and the evaluator, whose conclusions are shared with the
faculty member in writing via forms established by Drury’s Faculty Affairs Committee. These evaluations
are then shared with Drury’s Vice President for Academic Affairs, who has ultimate responsibility for
faculty evaluation.

> See Drury Faculty Evaluation Forms in Section 4

Non-tenured faculty receive a formal Third-Year review, for which they submit a portfolio and are
evaluated by the department chair (or, in the case of the Hammons School of Architecture, by the Dean)
and by Drury’s Promotion and Tenure Committee using procedures established in the Faculty Handbook.
The procedures for evaluation leading to promotion and tenure are similar, and normally occur during the
fall and winter of the faculty member’s sixth year as a tenure-track faculty member.

The Faculty Handbook identifies the following criteria for faculty evaluations (Drury University Faculty
Handbook, Section 111.D.1.b.5, pp. 18-19):

- Evidence of effective teaching through (1) proficiency of instruction, (2) course planning and
review, (3) pedagogical innovations, (4) student evaluations, and/or (5) any other method that
assesses the effectiveness of teaching programs, activities, and skills as determined by the
faculty member, department chair, and the Vice President for Academic Affairs and Dean of the
College.

- Evidence of professional growth through scholarship. (Please see Appendix 6, Part 1I1B.)

- Evidence of participation in institutional, disciplinary, and/or community service through (1)
standing or ad hoc committees, (2) governance bodies or programs, (3) academic advising or
sponsoring student organizations or student travel groups, (4) active participation in
discipline/professional organizations (e.g., leadership positions, journal refereeing), (5) active
participation in community organizations in which professional expertise is used, and/or (6) any
other volunteer activity that enhances society.

The Faculty Handbook further defines scholarly activity as follows (Drury University Faculty Handbook,
Appendix 6, Part IIB, p. 98):

Drury University recognizes scholarship as a vital component of faculty professional
development. Faculty members are expected to demonstrate ability to work and remain current in
their area of expertise. A successful pattern of scholarship will generally include communication
of ideas to, and critical review by, entities outside Drury.

The following are examples of scholarship which are, without qualification, critically reviewed:
- Published books, book chapters, refereed journal articles, and musical compositions;
- funded grant proposals;

- peer-reviewed concert performances or musical recitals;
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- peer-reviewed theatrical productions;

- solo gallery art exhibitions, juried and national invitational art exhibitions;

- award winning national/regional/ or local professional practice of architecture;
- invited national conference presentations; and

- creative writing appearing in highly regarded literary journals.

In order to encourage broad scholarly investigation and wide dissemination of results, the
following activities may, with appropriate departmental support and documentation, be considered
critically reviewed scholarship:

- Manuscripts under review, concert performances, musical recitals, regional or national debuts of
public readings of creative writing, contributed presentations at international, national, and
regional conferences, papers published in proceedings of international, national, and regional
conferences, unfunded or pending grant proposals, the writing of book reviews, and evidence of a
critical practice of architecture.

Additional activities such as instructor-led student research, refereeing papers, guest lectures,
publication of magazines, other presentations, serving as a juror for written, artistic, or design
work, that are not manifestly critically reviewed may serve to illustrate expertise in a faculty
member’s field.

The responsibility for substantiating a faculty member’s scholarship as evidence of expertise lies
with individuals and their departments. If documented activities were collaborations with students
or colleagues, the extent of the faculty member’s involvement should be clearly noted.

Departments may produce statements which further develop the above guidelines relative to the
disciplines represented in that department. Such statements should include any relevant
accreditation standards and differentiate special scholarship activities that may be unique to a
discipline. The Vice President for Academic Affairs must approve these statements. All
department faculty should be aware of the statements.

Since the last NAAB re-accreditation visit in 2010, the School of Architecture has seen four faculty
members at the Assistant Professor level apply for promotion to Associate Professor with tenure, and all
four of these applications were approved. An additional four tenured Associate Professors have applied
for promotion to the rank of Professor, and all four of these applications were also approved. During this
time period, two tenure-track Assistant Professors have left the University prior to applying for promotion
and tenure.

Faculty Expertise and Development

HSA faculty members are highly engaged in a variety of research agendas, critical design practices,
creative work, and service to their scholarly and professional communities. The intensity and breadth of
faculty scholarship has increased since our 2010 NAAB re-accreditation, encompassing work that
includes scholarly research and publication, service on editorial boards, exhibition research and design,
service as peer reviewers, preparation of professional design and consulting work, engagement with
speculative design research and design competitions, and other creative activities including 2D and 3D
art installation and set design.

> See List of HSA Faculty Scholarly and Creative Work in Section 4
A large percentage of HSA faculty (including all studio faculty) are licensed professionals, and actively

involved with the AIA. Of the fourteen full-time faculty, ten are licensed to practice in the US and two
others are licensed abroad. At 71 percent, our rate of US licensure far exceeds the average at accredited
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programs, which was 39 percent in 2014.* HSA faculty are also more likely to hold advanced degrees
than their peers. Thirty-six percent hold PhDs in architecture, compared with 19 percent nationally; 64
percent hold M.Arch. degrees, compared with 57 percent nationally; and 28 percent hold post-
professional master’'s degrees, compared with 10 percent nationally. These figures indicate a faculty that
is broad in its interests and accomplishments, and more likely than normal to combine professional
licensure with research and scholarship.

While there is no formal faculty mentoring program at Drury or in the School of Architecture, faculty
benefit from close connections with one another both within and across disciplines. Institutional size and
culture encourage informal mentoring with the school and throughout the university.

Tenure-track and tenured HSA faculty can apply for support for travel and other activities consistent with
legitimate faculty development goals. Funding is prioritized for activities that develop or present faculty
work in public and professional venues conducive to scholarly or critical feedback and exchange, and that
advance the overall research and teaching goals of the School and institution. Although funding amounts
vary according to the project and budget availability, for the past two academic years faculty have been
eligible to receive up to $1,100 in support of faculty development goals. In addition, the School also funds
faculty membership fees in the AIA or other appropriate professional or academic organizations.

Faculty development and growth are also supported through sabbatical leave, which is granted according
to guidelines published in the Drury Faculty Handbook. Since our previous NAAB re-accreditation in
2010, five faculty members have been awarded sabbatical leaves—four for a single semester and one for
two semesters. These leaves occurred in spring 2012, fall 2012, fall 2013, and for the full 2012-13
academic year. An additional sabbatical leave has been granted for the spring 2016 semester.

> See Drury University Sabbatical Leave Policy

Potential Reductions in Faculty Numbers

During the fall 2015 semester, in response to declines in enroliment across the university, a total of twelve
non-tenured faculty were notified that their contracts would not be renewed, either at the end of the
current academic year (in the case of five non-tenure-track faculty) or at the end of the 2016-17 academic
year (in the case of seven non-tenured tenure-track faculty). Two of these twelve are currently faculty
members in the School of Architecture. In one case—that of a non-tenure-track Visiting Assistant
Professor, outside funding has been secured to allow the faculty member to remain at Drury for one
semester each year as a Practitioner in Residence. In the other case—that of a tenure-track faculty
member—the school will likely need to demonstrate signficant gains in enroliment in order to retain the
faculty member following the 2016-17 academic year.

Support Staff

HSA students, faculty, and administrators are assisted by support staff including one full-time
Administrative Assistant, one full-time Fabrication Shop Supervisor, and typically between six and eight
part-time student worker positions. In addition, Drury University’'s Department of Technology Services
provides one full-time Technology Support Specialist to oversee digital technology services for the HSA
program.

The HSA Administrative Assistant provides support to the HSA Dean, Associate Dean, and faculty in all
aspects of the program’s operation, including financial and facility management. This staff member also
coordinates and supervises the work of departmental student-staff and facilitates communication with
students and alumni. The Administrative Assistant is supervised and evaluated by the HSA Dean.

* National figures in this and the following paragraph are taken from the 2014 Annual Report from the
NAAB, part 3, page 8.
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The Fabrication Shop Supervisor oversees shop operations and equipment, implements and monitors
training programs and safety procedures, maintains materials supplies, advises the HSA Dean on shop-
related budgeting issues, and supervises the shop’s student staff. This staff member also monitors the
overall state and functionality of the HSA physical facilities, and has responsibility for small-scale
construction needs within and around the HSA building. The Fabrication Shop Supervisor is supervised
and evaluated by the HSA Dean.

Student staff are employed for a variety of purposes that support the needs of the HSA students, faculty,
staff, and administration. Student staff assist with the operations of the administrative office, the
Fabrication Shop, and the digital Input/Output center.

The Technology Support Specialist assigned to HSA is supervised and evaluated by Drury University’s
Director of Networking and Client Support, with input from the HSA Dean. This staff member provides
installation maintenance, troubleshooting, repair, and upgrade of hardware and software utilized in the
HSA. Supported equipment includes servers, Windows workstations, Macs, printers (laser and large-
format), scanners, digital cameras, laser cutters, 3-D printers, projectors, and various VR technologies.
The Technology Support Specialist also assists students in using various graphics and output
technologies, assists faculty and staff in using teaching and learning technologies, and supervises
student staff.

The Technology